
Good Listening Habits

} Con cen trate to tally on what the other per son is say ing.

}  As sume an at ten tive at ti tude. (Pos ture, eye con tact)

}  Take notes if ap pro pri ate.

}  Don’t in ter rupt.

}  Don’t jump to con clu sions.

}  Share re spon si bil ity for com mu ni ca tion. (If you don’t un der stand, ask for            

clar i fi ca tion.)

}  Draw the other per son out by ask ing for their opin ion.

}  Be aware of the speaker’s non-ver bal be hav ior.

}  Ask per ti nent ques tions and use re phras ing for clar i fi ca tion.

}  Stay on track. Con cen trate on the main topic.

}  Iden tify the type of rea son ing the speaker is us ing.

}  If you dis agree, use tact and di plo macy to share your point of view.

}  Lis ten to what the speaker is NOT say ing.

}  Take a breath! Slow down. Ask for a time out to think about things.

}  Be un der stand ing if Eng lish is a sec ond lan guage. Ask the speaker to 

re peat. Don’t say you un der stand un less you re ally do. 

}  Be sen si tive to cul tural dif fer ences. Other peo ple may not talk and lis ten the same

way you do. For ex am ple, in some cul tures look ing some one in the eye while 

lis ten ing is con sid ered rude. In other cul tures, it’s just the op po site. If you aren’t

sure what is ap pro pri ate, ASK!
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Point of View     (An a lyz ing how dif fer ent peo ple look at the same thing or sit u a tion)

Sur vey 10 peo ple about their pos i tive and neg a tive at ti tudes about pigs. Ask each

per son to list 3 pos i tive things about pigs and 3 neg a tive things about pigs. Col lect the 

10 sets of data and an a lyze the re sults. List three pos i tive and three neg a tive com -

ments that were the most pop u lar. List one com ment that was un usual or unique. 

De scribe how peo ple felt about your sur vey.

Re flec tion and Eval u a tion   (Ex am in ing care fully by ap prais ing and as sess ing)

Ask the li brary/me dia spe cial ist to help you lo cate these books:

The Three Lit tle Pigs
The Lit tle Wolves and the Big Bad Pigs

The True Story of the 3 Lit tle Pigs
The Three Lit tle Javelinas

Read and en joy each book. Then take some time to re ally think about each one. 

Con sider the fol low ing ques tions:

• How are the stories alike and different?

• Which story makes you laugh the most? Why?

• How are the illustrations in each book alike and different?

• Were there any surprises in the books? Describe them.

• Which page from all the books has your favorite illustration? Why?

• List the different emotions that the characters were feeling in each book.

• Rank order the four books, listing your favorite first. 

• Write a book review for The Three Little Pigs from the wolf’s point of view.

• Ask your teacher for time to present an oral report using the four books.

• Choose one of the authors or illustrators and research their lives.

• Memorize one of the stories and present it with your classmates. Design props,

make a costume, and play background music while you tell your story. 
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                    Risk Taking

Learn ing is a risky busi ness. We learn from both our

suc cesses and fail ures. The sixth spoke deals with ac a -

demic and phys i cal risk tak ing. What might seem like very

lit tle, even no risk to some, may be an enor mous step to

oth ers. All ef forts must be ac knowl edged. Since it is only

through risk tak ing that true learn ing hap pens, there must 

be rea son able bound aries es tab lished at the per sonal

and/or class level.   

                              Brain Function

The hu man brain al lows stu dents to act, use their en -

ergy to pro duce, and to re flect. What we know and are con -

tin u ing to learn about our brain’s pro cess ing abil ity is that

while we take in in for ma tion, we also must have time to “let 

it sink in.” Dur ing this time, our en ergy is fo cused in wardly

as we con tem plate and make sense out of what we are tak -

ing in and stor ing. This very spe cial pro cess also al lows us to gen er ate ideas and cre -

ative so lu tions. There are sev eral strat e gies that as sist in the pro cess of tak ing in

in for ma tion and re flect ing upon it:

A. Mu sic

Mu sic is be ing used in more and more class rooms to help stu dents man age all the

in for ma tion be ing in tro duced to them. Us ing up beat, faster tempo mu sic awak ens the

brain, alert ing it to the stim uli. Slower mu sic tem pos closer to a rest ing heart beat al -

low the body and brain to more eas ily reflect on the in for ma tion. 

B. Hydration

 Teach ers and ad min is tra tors are learn ing that hydration can make the difference

be tween low and high achieve ment. De hy dra tion in a child’s body can re sult in short -

ened at ten tion span, mem ory loss, and low ered test scores. School boards, ad min is -

tra tors, teach ers, and par ents should consider mak ing wa ter bot tles an ac cepted

pol icy.

C. Move ment

There is a rea son the very first one-room school houses in cluded re cess in their

daily sched ules. Mov ing the body is good for the brain. It is sad, un derstandable, yet

shock ing, that schools are elim i nat ing re cess. Safety is sues, com bined with test ing

pres sures, have mo ti vated many school boards to restrict and even elim i nate ac tiv ity

out side the class room. Less than 10% of el e men tary stu dents par tic i pate in or ga nized

phys i cal education more than once a week. Trained phys i cal ed u ca tion teach ers are

usually high school coaches. The brain re ally is hooked to the back side! Teach ers
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